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Abstract

Good pronunciation is important for successful linguistic coΠ IInuniCa_

tion and in recent years language teachers have shOwn grOwing interest in

connected speech,rhythm and intOnation as wen as segmental phonemes

as vital elements of pronunciation.The ■rst part of this paper exanlines

the backgrOund tO the teaching Of an aspects of]English pronunciation tO

Japanese university students,including the perameters of variOus teaching

situatiOns and the materials and techniques appropriate fOr them. The

second part win give examples frOm actual lessOns Of how these mate―

rials and techniques can be used,with special attention to the use Of nOn_

standard dialect】 material(eo go Cockney, Scouse,West African English)

fOr listening practice to maxilnise learner capacity in overseas situations.

INTRODUCTION

That prOnunciation is a vital ingredient of successful linguistic corn¨

munication hardly needs to be statedo ln his cominents on the teaching

Of the prOnunciatiOn of]English, A.C,Gimson points out that“ high ade…

quacy in lexis and granllnar can be negated by incompetence in the
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signaning phase"(Gimson 1980:299)。 Other writers(e.go Kenworthy

1987:3)have conlrnented on the importance of establishing realistic and

varied goals for pronunciation studies,noting that nOt an learners want or

need to attain the same level of prOnciency in pronunciation;a prospec¨

tive teacher of English, for instance, might wen strive after native

speaker_like competence while a majority of learners win be content if

they can be “comfortably intenigible''. As early as 1961, 0'Connor and

Arnold were pointing out that intonation, which they described as being

signincant, syStematic and characteristic, io e.sπグ gιηιrzs for any given

language, was an area of prilne irnportance for the learner because a

native speaker was less likely to make anowances for a foreigner's lnis…

takes in intonation than for those in the reprOduction of phonemes:he

wOuld be held ``responsible for what his intOnation seems to say".Ten

years later,we ind that prOnunciation, fOr teaching purposes,is regarded

as comprising stress, intonation, sounds, sound‐ linking and speech 10w

(Haycraft 1971 : 1-2); more recently it is unequivocany stated that

“rhythm and intonation are the key elements of intenigibility in speech"

(Wong 1987:2)。

This paper takes the position that the teaching Of prOnunciation

shOuld ailn at competence in phonernes,stress一 ―at the level of the word

or word‐ group and also in its function as rhythrn in the sentence一一in‐

tonation, and the combination of these elements in connected speech,

including such features as iunCture(the distinction between αη グει‐επθαπ

εαたιand α ηグεθ εttθαη2‐εαたι)and the ability to recognise and use approp‐

riately the extra‐ linguistic or quasi‐ extra¨ linguistic sounds, and pauses,

which are so valuable for sm00thing Out the natura1 low of speech in

any language, be it the speaker's Ll or L2, 3, 4。  ̈It also raises the

question of the exposure of learners to tapes or live samples of types of
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pronunciation Other than RP or Standard AInerican English and even of

10cal(eo go Cockney, BrOnx)and nOn‐ native (eo go African, Spanish)

types of]English prOnunciatiOn.

It is nOt proposed to analyse in detail here the prOblems of Japanese

learners with the prOnunciation Of English, beyOnd Observing that some

specinc ones have been discussed frOm the Japanese point of view by e.g。

IoAbe and Y.Igarashi in Kolke 1978:337-354 and frOm the side of na‐

tive speakers by eo g.Kenworthy 1987 : 149-152 and BradfOrd 1993。

These last twO prOvide nOt Only detailed (though by nO means

exhaustive)lists of the prObleIIIs but teaching suggestions.Ms Kenwor‐

thy thinks that Japanese learners may have less diinculty With English

intonation than sOme other natiOnalities, an idea with which l tO sOme

extent agree,but with reservations, especially over the cOmlnOn Japanese

tendency to give a rising intonation to an tag‐ questions.She alsO raises

the interesting pOint that ditterences between Japanese male and female

use of pitch in their Own language causes some males to restrict the

range of their intonation when speaking English:this makes thenl sOund

“stern'' and EFL teachers may have tO encourage such learners tO widen

their range accordinglyo Kawakanli 1977 and Vance 1987 make useful

conllnents, relevant to the learning of English by Japanese, on the

anophonic variations of Japanese/r/and on the direrences between the

rhythms Of Japanese and English sentences。

Problems fOr Japanese learners are not, of course, lin■ ited to purely

linguistic cOnsideratiOns;at university we meet shyness and lack of ener_

gy fOr studies, especially in students who have been subiected tO the

worst forlns Of the “exanlination hen''. The general perception of the

years at university as an opportunity to relax between the regilnentation

of sch001 life and the cOnventions of adulth00d alsO acts against a favour¨
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able mental“ set"for studieso Some of these aspects of student behaviour

are discussed by Kyoko Norrna Nozakl in Wadden 1992:27-33.These

mainly negative factOrs are to some extent counterbalanced by the grOw_

ing tendency of university students to travel abroad in the vacations;this

fOrces thenl to use English and awakens thern tO the need for a better

pronunciationo Japanese adult life, too, is becoHling more tolerant Of un‐

conventional career patterns, which may include studying or wOrking

abroad after graduationo This is leading to a higher evaluation of compe_

tence in spoken language skills。

OPPORTUNITIES FOR TEACHING PRONUNCIATION

At university level, these are of three main types:

一 regular classes; pronunciation training can be built into the usual

once‐ or twice‐ weekly θグたαグωa courses. In some textbooks pronunciation

exercises are provided as part of the materialo These have the advantage

Of encouraging phOn010gical practice on a regular basis,but in the case of

texts for international use they tend to concentrate on general rather than

specinc points so that aspects orering diJttculty to certain nationalities

(such as/r, 1/ for Japanese speakers)must stin be practised separately.

Many popular course‐ books leave pronunciation practice entirely in the

hands of the teacher。

一一intensive courses; these may be organised by the university or be

in the forin Of vacation camps for students froHl a number of universities,

run by variOus educational bodies, for instance the lnter¨University Senli…

nar House of Kansai(関 西地区大学セ ミナーハ ウス),where an annual

week_10ng cOurse in practical English studies is conducted every August

fOr up t0 80 students frOm universities in western Japan.In such courses
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there may be a prOgraΠ IIne of special pronunciation lessOns,or pronuncia‐

tion practice may be briely and infOrmany carried out as part of a daily

“warrning‐ up" period to open the day.There is much to be gained from

either approach,but if a detailed daily lesson of some length is provided,

care must be taken tO plan fOr clear limited obieCtiVes or there is danger

Of the material becOnling too diluse or tOo boringo An example of lnate‐

rial frOm a `main element'type component of an intensive course win be

discussed in Part 2 of this paper。

一―speech chnics; the idea of the speech chnic is that concentrated

activity helping learners tO become aware of their pronunciation short_

conlings, with the Opportunity for them to practice at their own pace

using sophisticated equipment, can improve their perforrnance iust aS re…

habilitation clinics can help thOse recovering fron■ inness.speech clinics

are an increasingly coΠIInon feature of language learning activity at uni¨

versity level,where they prOvide a more scientinc foundation for pronun‐

ciation studies than the usual classroom situation of teacher and tape_

recorder.Typical of the latest equipment is the speech sound analyser,

which shOws students visually the wave forrns of their sounds,stress and

intonation and anows them tO compare thenl with models prOvided by

native speakers.]Recent experilnents suggest that students with access to

this form Of practice develop high motivation and increased ability to

judge their Own and others' pronunciation (Okuda and Laskowski 1994)。

The well_equipped speech clinic is likely to provide a fertile ground for

future experilnents in the teaching Of phOnology.It has the advantage of

combining nexibility,realism in pronunciation of lnodels and Opportunities

fOr individual attention to the students, both by the teacher and

themselves;it alsO makes possible a more scientinc analySis of prOnuncia‐

tion problerrls than anything previously available. A competent teacher
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with a free hand in the design of lnaterials fOr a speech clinic lnight well

produce more satisfactory results there than in the cOnstraints of a regu_

lar classrOom or intensive course。

In addition to the three main opportunities described, other possible

nelds for speech training at university include Enghsh… speaking sOcieties

and conege drama groups.The foriner are mainly Organised by the stu_

dents themselves,but a teacher involved in their activities could intrOduce

sOme English_based games with a bias towards pronunciation skills and

encourage the club leaders tO carry them on by themselves frOm tilne to

tirne。  On the whole anything that looks like a drill or exercise is prob¨

ably best avoided in the context of an]ESS一一after an,the students look

fOr something digerent from the usual when they jOin an]ESS.Singing

games, like ``01d Macdonald's Farm'', with an emphasis on rhythm and

un‐ selfconsciOus development of voice nexibility and intonation, are

perhaps mOst useful here。

Many universities support a drama group or undertake theatrical pro‐

ductions, 1lke Konan Women's University's annual Shakespeare Festival。

These prOvide ample opportunity for cOnstant αど んοε practice of diJncult

points of pronunciationo The fact that the ]English of the play may be

formal and old… fashioned is not very irnportant一 一Inany features of the

individual sounds,stress and intonation win be silnilar to those of mOdern

everyday English and have the added advantage that some degree of

exaggeration can be encouraged which win benent both the delivery and

the students' awarenesso Students taking part in plays are often highly

motivated and the imprOvement in their delivery of play dialogue may be

considerable, with transfer benent to their Ordinary English conversation

(see Via 1976)。
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0BJECTIVES OF PRONUNCIATION TEACHING

These were suΠ linarised early in this paper:it may be well to say a

little mOre about them.

In the lrst place,a distinction must be made between lOng‐ terrn and

shOrt_terrn obieCtiVes.I would suggest that pronunciation teaching should

aim in the lOng term to get an students to what Gimson(1980:303)

describes as 2グ ηグπzπ gじπιttα Jグη′θJJ`gグ ιグJグ″y, where native speakers(and

others)will be able to understand the message the speaker is trying to

convey, while those students who are going to use English for regular

business purposes,especiany in contexts where a high degree of intenigi_

bility is necessary (■ight attendants, airport night controners, English

teachers)should be brought as far as possible to the level ofん なんαεε″り‐

ιαιグJグιy, where there is near¨ native speaker contr01 of sounds, stress/

rhythm, intonation and connected speech. These criteria presuppose, of

course,a corresponding leve1 0f prOflciency in the other areas of linguistic

competence such as grarnlnar and lexis.

A point which l have rnentioned,but which is little discussed in the

available literature,is the desirability of exposing learners to recordings一 一

〇r live speech一 in accents which are not standard but likely to be rnet in

everyday situations where English is usedo ln fact, the whole area of

receptive skills in pronunciation is largely neglected, particularly where

integrated skills一一io e.the ability to understand long stretches of dis¨

course―一in non_standard dialects are involvedo Apart frorn the obvious

fact that listening must precede any attempt at production, surely it is

inlportant for learners to be made fanliliar with the types of pronuncia…

tion they are actuany likely tO encOunter? The average student gets his
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Or her irst experience of concentrated expOsure to English On a trip

abrOad一 perhaps to Hawa五 ,or iLos Angeles,Or LOndon,often in cOnnec‐

tion with a sumlner course in Englisho But this student is just as likely tO

meet taxi¨ drivers and bus… conductors as English teachers, and a New

York taxi¨driver who has recently iΠIInigrated from P01and,or a Cockney

taxl‐driver in London win present a considerable shOck tO the unsuspect‐

ing student reared on a diet of RP or General AInerican English. A

salutOry experience for rne was riding in a London bus when a foreigner

was buying a ticket; The Cockney bus_cOnductor's question ``Where dO

you want to go toP",rendered as I'wεЭd5o lwっ nЭ lgAOdOPI Was met with

blank incOmprehensiOn by the foreigner, eliciting frOΠ l the conductOr an

irnpatient[ldA o n Pt∫u lAnO IStcn lplaln llngli∫ ](``]Don't you understand

plain English P").Host families for the hOme_stay programme may come

from a variety of backgrounds One student whO spent fOur weeks on a

course at a language sch001 in Windsor was billeted with an ltalian lady

whO had hved in Britain for many years and was luent in lEnglish, but

retained a strong ltalian accent which made for some rnisunderstandings.

AnOther Japanese student at the same language school cOmplained about

being in a class with ALrab and European students,on the grounds that he

“cOuld not listen to Queen's English an the tirne"as he had wished.This

surely nlisses the point,which is that English is an international language

and therefore although non_natives need to learn one of the major

accepted dialects(RP,General American,General Australian etc。 )and

get a lrln grounding in it, they should alsO deve10p a nexible hearing

ability一一the art of reinterpreting, in terrns of the sOunds they already

knOw, the nOn_standard sounds made by nOn¨ native or regional speakers

of Englisho Only in this way can they develop the fun potential of

“international English''。  Studies need to cover not only the segmental
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phOnemes but also the supra¨ segmentals, Otherwise the intonation of say,

Indian Or Northern lrish speakers will prove very hard to f0110w.

Obviously there is a lilnit to the exposure that can be given to direrent

dialects,but it seems reasonable for the long‐terrn obiectiVe Of pronuncia‐

tion teaching to include sOme studies of this kind.

ShOrt_terin obieCtiVes naturany depend on the duration and type of

course where the pronunciation is being taughto A lrst_year university

θグたαグ2υα courSe Should include a review of segmental phOne】mes, at least

thOse causing active problems, and practice of basic intonation patterns,

with particular attention to tag‐ questions(rising intonation only on tags

which represent real questions,but faning in the more usual cases where

they represent comments or exclamations).There shOuld also be atten‐

tion to natural intOnation curves based on overan phrasing, and dis‐

couragement of attempts to make intonation on a word¨ by‐ word basis。

Silnple drills Of cOrnlnon rhythm patterns, with attention to speeding up

on groups of weak syllables, can be a useful exercise, especiany when

combined with the practice of using schwa/0/on weak syllables.

Regular θグたαグωa courses in the other years at university, including

the secOnd year at ″αηdαちcan prOntably take more advanced pronuncia‐

tion topics for practice where the opportunity arises. The reining of

segmental phOnernes, such as insistence on correct homOrganic lateral

release in みοι″ιθ, εα ηグι
`and nasal release in rグ

bみοη, みπιιοη,belongs here

(though there is no harin in broaching thern earlier),and students can be

trained to pay regular attention to smooth successions of stresses and

rapid weak synables in long utterances.More diJttcult tongue‐ twisters and

game… 1lke activities on interesting little points(like the schwa and other

clues tO the digerence between ttθ″
“
θπ sοπθ θなん″πθη/のりθ πθηグη

″んιタグειππθ)can enliven a lessOno Conversations containing extreme in¨
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tonation patterns(surprise, horror,disgust etc。 )can instruct and entertain

at the same tilne(obviously a good teacher dOes not conduct hilnself like

a circus clown and treat his work as the mere entertainment of students

while prOviding some educational spin¨Or, but humour and amusement

play a valuable part in lxing teaching iterrls in the students'Ininds― one

comes across students lninlicking an intOnation pattern which one has

humOrOusly presented in class some tilne before and feels tOlerably

assured that the lesson has been learnt). In regular θグたαグ2υα classes a

useful principle tO remember is that prOnunciation iterns should be taught

in the cOntext of meaning and coΠ llnunicative egectiveness and that isO_

lated and arbitrary drilling of discrete items is best avoided (Lovelock

1970:1).This is because when we take items Of pronunciation(or

grammar,or le対 s)and build them in a systematic way around a theme

or conllnunicative event then the clear relatiOnship between the items and

the meaningfulness Of the lessOn is enhanced and learning is more likely

to result.This is implicit in the message of an recent]ELT Inethodo10gy

(see Trim in Quirk and Smith 1959:60-86,among others).In general,

the short_terrn ailns of pronunciation teaching in a regular ιグたαグωa course

should be to provide the sort of practice that lnaxilnises the coΠ IInunica‐

tive value of the cOurse.

As for intensive courses specincally on pronunciation,the apprOach is

rather the reverse of that needed in a regular θグたαグωa course.Instead of

extracting fron■ the text lnaterial(stories,conversations,tapescripts,etc。 )

a linlited set of items which can be used to imprOve the students, corn‐

mand of prOnunciation, we have to select what we think are useful prO_

nunciation items, perhaps spread over the nelds of segmental phonemes,

supra‐ segmentals and connected speech,perhaps cOncentrating on just one

element Of prOnunciation, like intonation, and ind or devise material,
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ideany COHlmunicative, which can be used to teach themo Writing one's

own IIlaterial is not easy,but has the advantage of conferring possibilities

of nexibility and internal cohesiveness to the courseo A typical solution

would be to make up a series of dialogues containing the same characters

Or abOut the same general situation, say a journey or a fanlily problem,

with each dialogue containing certain features relating to phonology (say,

one dialogue with many instances of the r/1 contrast and a preponder¨

ance of High Fall intonations, another dialogue with /oo, Э1/ COntrasts

and Low Rise utterances, such as questions,another to practise/o/ and

rhythm patterns)。  One has, of cOurse, to decide at the outset which

problerns Of speech one is going to deal with and concentrate on those;

too wide a spread of prOblems would end up confusing the students and

making the material unwieldy.An ilnportant advantage of the intensive

pronunciation course is that it provides the teacher with the opportunity,

if desired,to concentrate on one particular area and deal with it thorOugh‐

ly―一fOr instance, to analyse and practise the most important intonation

patterns in]English。

The teacher involved in preparing materials and working modes for a

speech clinic will be constrained by various factOrs, including the equip―

ment available,the numbers of students to be adrnitted to groups partici¨

pating in the progranllne, the amOunt of tilne available for each session,

the frequency of sessions, the amount of tilne available for students to

practise by themselves,mOnitoring facilities and whether the clinic's acti¨

vities are open‐ ended or divided into terrns or semesters。  One way of

organising a speech clinic, assuming that it is intended to run with the

same participants for a year,is to undertake some market research to ind

Out what speech prOblems the participants perceive themselves as having

together with diagnOstic procedures to ind out their actual weaknesses in
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various aspects of pronunciationo A prOgraΠ IIne could then be 100sely

drawn up, covering the most irnportant aspects needing coverage, and

material prepared, with provisiOn for revisiOn of material to suit student

progress. Time could be apportioned in some suitable way between

group and individual activities and between sessions using conventional

teaching techniques and those involving new types of equipment like the

speech sound analyser mentioned earlier in this paper. But any speech

clinic shOuld ailn tO provide, in the shOrt term, the kind of exercises

which win give students a feeling of making prOgress to provide the

incentive for cOntinued studies; the use Of the analyser Πlight prOduce

such results if used ilnaginatively and in cOnjunction with vigorous en‐

couragement of the students.

TECHNIQUES FOR PRONUNCIATION TEACHING

I take the underlying principles for an techniques of pronunciation

teaching to be those generally accepted at this tilne for ELT work as a

whOle, as exemplined in e.go Abercrombie 1956 : 16-27, Bil10ws 1961 :

1-17, Haycraft 1971 : 114-122, Gimson 1980 : 299-326, Kenworthy 1987,

Richards and Widdowson (and Others)in]Rossner and Bolitho 1990,and

a great inany more.′ ro suminarise brieny,they assume awareness on the

part of the teacher Of the specinc problems Of the students being taught,

active classr00m procedures for presenting students with goOd models and

then enabling thern tO practise intelligently in Order tO make their own

production approxilnate as nearly as possible to the mOdels, the relating

Of teaching activities to real‐ life situatiOns as far as possible and the

encouragement of a learner‐ centred method010gy which gives the student

not only incentives but alsO the sense of responsibility for making prOg‐
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ress in conjunction with other students(`prOgress' means in this context

the ilnprOvement of speech skills as an integral part of coΠ linunicative

competence)。  In the OpiniOn Of the present writer, good techniques

should nOt concentrate narrowly on One mOdel of lEnglish prOnunciation,

but should rather fOster a wide understanding of digerent dialects of

English and even if, as inevitably happens, the teacher ends up by en‐

couraging students to use a type of pronunciation silnilar to the One he or

she uses or takes as a mOdel, care is needed not to preiudiCe students

against other cOnllnonly used and widely_accepted dialects. A further

point,surely essential for any kind of teaching,not only ELT,is that the

techhiques and materials should encourage interest and enthusiasln among

the students.Finany, the teacher shOuld be open to feedback and self_

criticism and be ready to adopt or reject any techniques depending on

their emcacy or lack of it.The ailn should be successful incorporation of

the material in the students' active usage, as far as the teacher's assess‐

ment procedures can iudge. In this regard, teachers might recall Earl

Stevick's rule of thumb :teach, then test, then get out of the way

(Stevick 1976:122).

The chief techniques Of prOnunciation teaching nOw in use are well¨

knOwn; here they will be listed brieny. For individual sounds they in_

clude:

一一use of mouth diagrams

一一drilling in nlinilnal pairs

――tongue¨ twlsters

― practice in identifying instances of sε んωa or other sounds in selected

一一―rrlaterial

― practice of dia10gues containing target sounds;

For stress and rhythm:
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一 exercises on word… stress (e.go hOmOgraphs with stress digerences

such as lilnport(noun)and iln lport(verb))

一 stress‐ shift exercises(ll saw him v.I saw lhim)

一 drills in common stress patterns(e.g。 ・〇・・○)with attention to

speeding up on weak vowels and drawing students' attention to the

relationship of sεんωa to weak stress

一一again, practice of dialogue material exemplifying the points taught;

For intonation:

一一faΠliliarisation of students with some basic facts about ]English in¨

tonation, e.go the relation between intonation range and intensity of

feeling, and between stress and pitch, which do not always coincide

analysis of sOme basic English `tunes' e.go the Low Fan used for

ordinary statements, descriptions, etc。 , and the Fan_Rise used for

doubt or hesitation (with mOre advanced students it lnay be thought

desirable to go into more detail over the fOrmal anatomy of]English

intonation)

一一practice of intonation with suitably or memOrable dialogue material,

including chorus work and practice between individual students

FOr connected speech:

一 rnore dialogue work, perhaps using longer phrases or sentences and

with attention to such matters as iunCture and the behaviour of in_

tonation in long groups.

It will be seen that the above list suggests that the teaching of

intonation may require more forrrlal explanatiOn and drawing up of basic

rules, priOr to practice, than the other areas of speech study. This is

renected in the books and articles on the subiect; Virtuany all writers

frOrn O'lConnor 1967 and Haycraft 1971 to Wong 1987 and Kenworthy

1989 indicate that the rules, as far as they can be lrmly adduced, of
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intonatiOn in]English are highly cOmplex and many of the teaching tech…

niques advanced are quite technicalo Kenworthy 1989:85-6 suggests that

teachers Of intOnatiOn fan into two groups;those who intrOduce rules and

thOse whO teach by`benign neglect',just`leaving learners to their intona‐

tional devices'。  She points Out that research suggests that in many lan‐

guages, including Japanese, intonation patterns have a broad silnilarity to

English, e.go faning intOnation on statements, rising intonation on ques¨

tions Of the`yes_no'type but sOmetilnes faning where question¨ words are

used, especially where nO particular curiosity or cordiality is intended。

Such pOints llight tend to encourage support of the `benign neglect'

sch001.HOwever,many ELT practitiOners in Japan are so familiar with

problems Occurring over the intOnation of eo g.tag‐ questions and absence

Of attentiOn to the`stepping head'sO characteristic of]English (especially

British)speech patterns that they may feel that sOme attention to sug‐

gesting rules fOr g00d intOnation is necessaryo lt seems clear, however,

that rules shOuld be given with many reservations over the numerOus

exceptions, rather as `tendencies'(]Kenworthy 86)than as rules. It is

alsO apparent that intOnation, and an the other features of prOnunciatiOn,

must be presented in the cOntext of living material, dialogues and the

like, in Order tO be electively learnt.

To the techniques listed abOve twO further cOnllnents seem useful,

one especially relevant tO the teaching of Japanese learners and the Other

of mOre general applicatiOn. The lrst conllnent concerns the special

approach needed fOr Japanese learnerso As they are shy and prone to

worrying over comparisons between their Own performance and that Of

others, the teacher must exercise extra care一 一both here and with other

areas of ELT― not t0 0ver‐ correct or over‐ criticise learners, but tO be

extra patient with slower ones. It is also necessary to downplay the
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dilerences between British and AIIlerican(and Other)forms Of spoken

English where these cause excessive anxiety to leamers. In practical

terms, if they can ilnprove their pronunciation to the point where it is

free Of major interference frOm Japanese speech habits, it is likely to be

basically acceptable to and understood by mOst reasonably wen_educated

members of the intemational English_speaking cOnllnunityo Only a few

individuals win ever be good enough tO cOncentrate on very specinc

points of their speech to make it conform tO a purely British(or Amer_

ican,or Australian, or Other)model.COmprehensiOn of variOus types of

spOken lEnglish is another matter, for which see aboveo One point must

be insisted on一一Japanese learners should be strongly discouraged from

writing new words down in たα″αたαηα as this invariably harms their

eIOrts tO ilnprove their English pronunciation.

The Other corrllnent deals with the Order in which techniques are

applied in the teaching processo On the whole, it seems reasonable to

provide listening practice before speaking practice and teacher_based acti‐

vities before learner_based ones. In essence, the apprOach to pronuncia‐

tion teaching―――perhaps even more than fOr Other EL′r activities一一

shOuld facilitate a gradual transfer Of responsibility to the learner― ―in

the case we are considering, the university student一 一from the teacher。

Schematicany, this can be represented in the fonowing forrn:

T→ Ss,Ss→ T,(T→ S,S→ T,)S→ S,

where T=teacher, S==student, Ss=studentso Brackets indicate optional

stages in the process. This gradual transfer prepares the students for

their own wOrk while anOwing them, in the early stages of the prOcess,

reliance on the teacher as lrlediator Of the new material.This sequence,

while valid in any teaching situation in the world, is especiany useful in

Japan where the tradition of student deference to the teacher and relative
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passivity is frankly detrilnental tO the learning of subieCtS like language,

where learner act市 ity and self¨reliance are important ingredients(see

Finocchiaro and BOnom0 1973:11).

(End of Part One)
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